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1. CHALLENGES WITH 
CHAPTER 6



“Content heavy”

“Boring”

“Unrelatable”

“Complex: Multiple players and events”

“Historical narrative not clear 
from TB”



“
Role-play encourages students to analyse 

events and characters, interpret evidences 
and reconstruct historical events and 

characters
(Khan, 2001)



2. Benefits of Role Play



BENEFITS OF ROLEPLAY 

Effective as a means to 
help students 
comprehend abstract 
concepts (Towill, 1997)

Analysis of sources used to drive 
comprehension of abstract 
concepts

Think critically about 
past events (Foster, 1999)

Students analyse evidence in 
order to construct meaningful 
historical narratives.

Contextualises
information (Alkin, 2002)

Evidence must be understood in 
context, especially to understand 
multiple perspectives 

THEORETICAL UNDERPINNING



Considerations Outlined by TLG
Design process ● Role-play applied in a complementary and 

consistent approach, students remain in-
character across entire series of lessons

● Evidence supports role-play

Participants to 
take roles

Every student to have a role: classroom as a 
microcosm reflecting variety of people’s aspirations 

Stimulate 
environment

Pictures, re-enactments, voting exercises, coffeeshop 
talk (Using historical evidence) 

Provide facts 
and information

Evidence-based roleplay: Authentic sources (videos, 
newspaper articles, pictures), PPT slides, character 
cards, SBQ practices, election pamphlets, voting slips 

BENEFITS OF ROLEPLAY 
THEORETICAL UNDERPINNING



3. Implementation Process





OVERVIEW OF
LESSONS 

Across the Sec 2 Cohort, Express and NA
Two 35-mins lessons a week



MEET THE 
CHARACTERS!



“What is your 
greatest 
worry/

concern now?” 

Analysing 
evidence 
through 
multiple 

perspectives

POSTWAR 1945



POSTWAR 1945

Sample of students’ response 
(Tan Eng Joo, Businessman affiliated to British)

What motivated political change in Singapore?

Factor How does this affect you?

Independence 
of other 
countries from 
former colonial 
masters

Feelings: I would feel worried as I have a lot of business dealings 
with the British, if the British leave, I might not get many 
business opportunities. Also, I have already adapted to the 
English ways of life. 
Actions: Try to convince people that trying to gain independence 
would ruin our future, to help the British stay in power 

Students see that characters react to different events 
according to their needs

→ Mindful to consider author of the source and author’s 
motive when analysing evidence themselves



1948 Elections: Teacher asks those who want to vote to stand; 
Teacher goes around the class instructing characters to sit because 
they cannot vote;only British subjects allowed to vote
Learning Content: Voting not compulsory, registration not 
automatic, not all were eligible to vote  



Students understand links between events and 
political developments otherwise taught in isolation

Students questioned about feelings towards 1948 elections →
unfair → Need for Rendel Constitution (greater voting rights)



Video



-Active participation
-Analysing Evidence in context
-Incorporation of skills practice (SBQ) into the lesson plan

ANTI-NS RIOTS



1955 ELECTIONS

Providing justification: Students make use of evidence 
to justify their choices
Persuading and sharing perspectives: Students share 
different characters’ point of view 
Tangible: Students learn that people’s aspirations 
shaped political developments 



Video



1:07: “You all got write in (as) your character or not??”

Students take responsibility for their character’s role and 
functions (Jones, 1982)
-To ensure that their perspectives are accurately and 
adequately represented, students have to evaluate and 
synthesise evidence





LF GOVERNMENT

Linking events and people: 
Marshall’s personality + Hock Lee Bus Riots → Failure at Merdeka 
Talks + Resignation → Lim’s tough stance towards trade unions/ 
communist → LF loss in 1959 elections
Historical Context important to interpreting evidence



1959 ELECTIONS Why did Lim have to 
suppress the communist? 
How would you feel if you 
were Soh Loh Boon or Jamit 
Singh?
How do you think this 
affected LF in the next 
elections?

-Questioning evidence to get students to think critically
-Getting students to think from the perspective of their 
characters



1959 ELECTIONS
Students to refer to character cards. 
Students are to sit if PAP’s goals positively 
affect their character.

1. Possibly: May Oehlers, Soh Loh Boon, 
Mohammed Tahir, Siti Nordiana

2. Jamit Singh, Chen Ah Koon
3. Mohammed Tahir, Siti Nordiana
4. Possibly: Soh Loh Boon, Jamit Singh, 

Tan Eng Joo
5. Tan Chong Tee

Most if not all students should be seated 
at the end

-People’s Aspirations/ Character’s 
perspectives
-Learning Content: PAP’s campaign 
messages appealed to the mass 
base– reason why it was successful 
in the 1959 elections



4. Outcomes and Students’ 
Responses



1. Deepened understanding of evidence: Need to consider 
Historical context, origin, purpose 

2.Big picture of how different aspirations interact and 
collectively shape Singapore’s political development

3.Promotes reflective thinking disposition through 
questions 

4.Increased interest and participation in History lessons
5.Promotes reflective thinking disposition through 

questions 
6.Developed empathy through taking on/sharing 

perspectives

OUTCOMES



◆ “It was very enriching as we got to see real artefacts and it 
made me more curious”

◆ “It helped me think deeper into the different groups of 
people and how they might have felt, thus empathising 
with them and understanding why they took certain 
actions”

◆ “I like how the lessons were hands-on like voting and role 
play”

◆ “Sometimes I was confused about the actual facts because 
I was thinking about how my character felt”

◆ ‘We could only stick to one character’
◆ “We are not focused on writing exam questions”

STUDENT
RESPONSES



5. Difficulties and 
Moving Forward



1. Presentism (E.g. Voting PAP; Merger and Separation)
2.Success depends critically on setting the stage and 

contextualising information
3.Historical imagination 
4.Role clarification 

(Trade unionist? Communist? Constitutional Changes?)
5.Timeline and Prep Time

(Strategy was to focus on key events and links between, 
at the expense of details of content information)



Thank You!
Any questions?


